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Abstract 
The problem of violence in schools has been considered globally through teachers’ assessments of violence in schools- 
sometimes of the actual state of violence in the schools where they work; of the representation of the form of violent behavior 
and the reactions of students in the situations where they find themselves in the spectator role of a violent scene. This work is the 
result of research which serves to empirically confirm the representation of violent behavior of both students and teachers in 
verified, controlled (part of the School without violence network) and unverified elementary schools of the Rasina District in 
Serbia, as well as the attitudes of teachers on violence and on personal competence to suppress the aforementioned phenomenon. 
The beginning results of the research on the problem of violence- in the past and at present have shown a tendency for the 
increase in violence in educational institutions. Through a longitudinal consideration of subjective assessments of teachers on 
violence in the previous and current period, we come to a conclusion that the greatest percentage of teachers points out that the 
problem of violence today is the same or greater in relation to earlier periods. Further analysis of the results has contributed to the 
conclusion that the teachers’ awareness of the presence of violence is greater in schools which are a part of the School without 
violence network, which caused the display of a greater degree of violence in these schools. 
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1. Introduction 
 
Violence is a multidimensional phenomenon and it’s hard to draw a straight line when discussing different forms 
because those different forms of violent behaviour appear and manifest together. Bullies often apply different forms 
of violence on their victims which makes it difficult to define this phenomenon. So as to define the phenomenon of 
violence more easily, authors use different divisions of violence. In this manner, we come to differentiating between 
new forms of violence we were not familiar with before (Greene, 2003; Jenson & Dieterich, 2007; Carey, 2003; 
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Olweus, 1998). In accordance with this, Olweus points out the existence of both physical and verbal violence, but 
also, he draws out the existence of a third form of violence “without physical contact or words, and that means that, 
by using nonverbal signs, deliberate excluding from the group and other means, violent acts can be performed” 
(Aluede, 2006, p.34). 
One of the problems is surely denial or minimization of the violence that is happening in schools by those who 
are in charge of propagating and education of the children on tolerance, culture of nonviolence, proper and assertive 
relationships with other students etc. Violence in the school is more present than what the official administration or 
the school management would accept (Ballard, Argus, Remley, 1999). This further increases the difficulty of the 
situation and creates the basis for further spread of violence. Thus, necessary changes must encompass work with 
children in relation to prevention of violence, but also work with all the carriers of the educational process.   
The data shows (Jevtic, 2012) that in the expression of violence among children; the highest percentage is that of 
the group of older students, in other words, the abusers are usually older than the ones they abuse. Approximately 
39% are students that are older, 34% are of the same age, and 14% are adults, and from this we can conclude that the 
abusers are to be differentiated by some characteristics, and also that the victims are from a certain milieu, for 
example, age group, there are differences in the physical appearance compared to other children, there is some 
physical or mental handicap etc.  
The research in Serbia related to the project School without violence in its initial phase had the goal to 
demonstrate a realistic image of violent behaviour in elementary schools, that is, much of the research concerned the 
commonness and forms of violence. Within the wider School without violence project, supported by the UNICEF 
and Ministry of education and sport, a research was conducted and the goal was to find out: a) the degree of 
representation of peer group violence and to measure this, different criteria was used; also, the percentage of 
students who could, by the given criteria, be considered as victims, bullies, victimized bullies and not involved, and 
also the degree of representation of violence of students toward adults and reverse; b) the expression of individual 
forms of peer violence and violence of adults towards students; c) the connection between the degree of 
representation of violence and individual forms of violence, with the age and sex of students (Popadic & Plut, 2007, 
p. 314).The number of participants in this research amounts to 26.628 students from grade 3 to 8 from 50 elementary 
schools across Serbia. The results of this research showed the following: most common forms of peer violence are 
insulting (45.6%), scheming (32.6%), hitting (19.2%) and threats (16.9%). Touching (that is, sexual harassment), 
taking things, destroying property and forcing are the forms of violent behaviour which are less expressed (under 
10%). This data speaks of the victims of violence and the expressions of individual forms of violent behaviour that 
they have experienced up to three months before the day of the questioning.  
Teachers as bullies. The research shows that, if we follow the criterion that the students have experienced some 
form of violence from the teachers or some other employee, we get the fact that 35.7% of the examinees were 
victims of violence. There is also a tendency for the older students to talk more about the violence of adults towards 
younger students.  
Teachers as victims. The growth and the trend of peer violence and violence in the social environment are 
confirmed through the testimony of existing incidents with tragic outcomes. In the era of modern communications, it 
is possible to document peer group violence on video recordings, but also the violence of students towards teachers, 
which is additionally worrying, because it points to the trend of weakening of the basic authorities in the educational 
process. About 42% of students in the examined sample were witnesses of verbal aggression of their peers towards a 
teacher.  
Violence in schools stands for a serious subject to the researchers due to significant social responsibility that 
inevitably arises. Research can significantly contribute to shedding light on many facts that follow the problems of a 
modern school and in an adequate way they affirm programs of violence prevention in schools. It is considered that 
“the application of programs specifically intended for prevention of unaccustomed and violent behaviour of students 
in schools, is in our conditions a relative novelty, while experience in the world points to their positive effects” 
(Stanisavljevic Petrovic, Cvetkovic, 2012, p.282). As Nansel and associates (2001) show, the problem of school 
violence is a conceptually complex phenomenon which puts forward many questions related to the educational 
opinions in the family, to the social skills of children, to the basic dimensions of the personality. In this context, 
longitudinal overview of all facts is inevitable if we are to identify all aspects of violent behaviour. The data in the 
world and here show a rise in school violence and based on this we conclude that dynamical changes concerning the 
prevention of violence are inevitable. 
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2. Methodological approach 
 
2.1. The problem and the subject of the research 
 
It is a fact that in the last couple of years there has been a growth in the awareness of the problem of violence in 
schools in our environment, and of the fact that this phenomenon must not be neglected and that it is necessary to 
actively work on repressing it. It is important to keep in mind that the problem of violence in schools has its sources 
in the general social climate where the abuse and conflict patterns of behaviour and communication are present 
everywhere (family, institutions, public places, the media). Besides this, some forms of verbal and social violence 
are often found as natural and normal patterns of behaviour, and sometimes they are even brought into connection 
with cultural identity. Such conditions create additional obstacles for schools in their effective answering to the 
problem of violence in schools. Therefore it is necessary for the violence prevention and intervention to be set as a 
priority in all educational strategies of every state.  
According to the given problem, we have specified the subject of research which is as follows: the violent 
behaviour of students and teachers in verified and controlled (part of the School without violence network) and 
unverified elementary school of Rasina district in Serbia, and also the attitudes of teachers on violence and personal 
competence to repress the phenomenon of violence in the school. 
 
2.2. The aim of the research  
 
So as to completely cover the problem and subject of research, we have defined the aim of research:  
Cognitive: In the research, attitudes of teachers on violence and personal competence to suppress the 
aforementioned phenomenon were sought to be affirmed. Pragmatic: While searching for the structure of the 
teachers’ commitments, we wanted to diagnose the degree of representation of violent behaviour of students and 
teachers of controlled implemented (part of the School without violence network) and unimplemented elementary 
schools of Rasina district. 
 
2.3. Research tasks 
 
Seeing as the goal of the research is multidimensional, with the intention of better realization we have broken it 
down into the following research tasks: 
• Establish the differences in the attitudes of teachers in verified and unverified schools on the problem of violence 
in schools. 
• Examine the differences in the opinions of teachers in controlled and uncontrolled schools on personal 
competence to solve the problem of violent behaviour of students in the school. 
• Affirm the differences in the expression of violent behaviour of students towards teachers in implemented 
controlled and uncontrolled schools. 
• Affirm the differences in the expression of violent behaviour of teachers towards students in verified and 
unverified schools. 
• Affirm the attitudes of teachers and students on electronic media. 
 
2.4. Research variables 
 
As research variables we used independent variables, dependent variables and control variables. Independent 
variables are: verified controlled schools and unverified schools, than dependent variable: a) violent behaviour of 
students and teachers, b) students’ expression of and exposure to violent behaviour c) attitudes of teachers on violent 
behaviour of students and d) attitudes of teachers on personal competence to solve the violent behaviour and, control 
variable of our research is: a) gender of students.  
2.5. Methods, techniques and instruments of research 
 
According to the set subject, aim, given tasks and hypotheses of the research, survey research method was used. 
Survey is an empirical, non-experimental method, and by using it we can see trends, connections and differences 
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between treated phenomena, relations of cause and effect, and we can foresee certain flows and processes.  
In accordance with the nature of the problem and the choice of the mentioned methods in the research, we have used 
the scaling technique. Four scales have been used in the research (Skaalvik, Skaalvik, 2007) and the NITI scale- 
praxis and theory of violence.  
• Norwegian scale of efficiency with 21 items and the inner consistency for the entire scale is L=0,906. 
• Scale of external control with 5 items with the Cronbach’s alpha for this scale being L=0,662. 
• Scale of perception of the efficiency of the collective with 7 items with the Cronbach’s alpha for the inner 
consistency being L=0,828. 
• Scale of evaluation of hindering factors. 
• NITI scale- praxis and theory of violence (attitudes on violence, vocational training of teachers, violent 
behaviour of students, forms of violent behaviour, different answers to violent behaviour, violent behaviour of 
teachers towards students and students towards teachers).  
 
2.6. Population and sample of the research 
 
According to the given subject, tasks and hypotheses of the research, a choice of research samples was 
performed. The sample consisted of 160 students and 110 teachers from six elementary schools of the Rasina district 
in Serbia. The research encompassed three verified (included in the School without violence program) and three 
unverified schools. The research had 180 participants, out of which, 90 participants were in the sub-sample of 
controlled schools (59 male participants and 31 female participants) and 90 in the sub-sample of uncontrolled 
schools (48 male participants and 42 female participants). The total number of teachers in the group of verified 
controlled schools is 55, while 55 teachers are in the unverified uncontrolled schools group. The sample is 
significant in its size, so certain generalizations are possible, but only among the participants who make up the 
sample. 
 
2.7. Research process 
 
Since the word is about a delicate, complex problem, through a synthesis of research data, a systematically 
approach was used. The research was conducted in the period beginning in September and lasting until December 
2012 in the schools of Rasina district in Serbia. The research used a method of systematically non-experimental 
observation. Out of statistical approaches, following were used: linear regression analysis, multivariate analysis, 
cluster analysis of variables, chi-square. 
 
3. Results of the research and interpretation  
 
Namely, about thirty years after the first extensive research on violence in Serbia, the data from our research 
confirms the results of earlier researching and opinions of many experts who underline the tendency of rising 
violence in schools. “Violence in schools in the rest of the world and here has taken on different forms: it appears in 
elementary as well as high schools, in urban and rural surroundings, and besides students, victims are, more often 
than before, teachers as well.” (Sinobad, 2005, p.23). 
There is a statistically significant difference in the opinions on the presence of school violence, of the teachers 
who were participants in the program School without violence, and of those who did not participate in the program. 
Namely, 90% of the teachers in verified schools consider that from time to time they do have a problem with 
violence in the schools where they work, and that opinion is shared by the 70% of the teachers from unverified 
schools. However, 20% of the teachers of unverified schools find that they do not have a problem with violence in 
the school, while this attitude is not confirmed by any of the teachers from controlled schools.  
 Based on the received research data, we could say that the teachers who were participants of the program School 
without violence are more sensitized to the problem of presence of violence in the schools where they work, 
compared to the teachers of unverified schools. Results received as such we can consider as positive effects of the 
realized program. In this part of the research, our intention was to affirm the competence of teachers to solve the 
problem of violent behaviour of students in schools. The teachers would, on a 21 point scale, estimate the degree of 
their personal capability to recognize violent behaviour of their students, as well as how adequately they react when 
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a student acts violently: to them, or to another student. The examinees also graded the success rate of the measures 
they would undertake. 
If we bring the curve of teachers’ attitudes on violent behaviour of students into correlation with the line of 
teachers’ attitudes on their personal competence to solve the violent behaviour and we deduce the best fit line in 
linear regression, we will get the trend of the relationship of these variables. With the growth of the teachers’ 
confidence in their own self-efficacy, their commitment to students’ dominant expression of and exposure to violent 
behaviour also grows.  This shows the coefficient of regression which means that there is a significant influence 
between self-efficacy and attitudes of teachers on personal competence to solve violent behaviour, which also 
confirms the non-standardized beta coefficient. This means that we deal with a mild yet stabile influence of one 
variable onto another, and that influence is positive. In other words, higher level of teachers’ self-efficacy has an 
affirmative effect on positive acceptance of students’ expression of and exposure to violent behaviour. 
In Table 1, we show the results of self-estimation of teachers’ competence to solve the problems of violence in 
schools. Based on the acquired data, we could conclude that there are statistically significant differences in the 
teachers’ opinions on personal competence to confront the problem of violence. Namely, teachers of implemented 
schools find that they are more competent to solve problems of violence in the situations where a student is being 
violent towards them. As for the other types of competence, such as recognizing the violent behaviour in a student, 
solving situations when a student is being violent to another student, also in exercising measures that should lessen 
the violent behaviour, there are no statistically important differences in the opinions of teachers of verified and 
unverified schools. What should be underlined is that the received data is a self-estimation of a teacher on his own 
competence, and not an objective measure of the behaviour situation. 
 
Table 1. Self-estimation of teachers on their capability to solve problems involving the students’ violence 
Type of school Teachers' 
competence 
N Mean 
Rank 
Sum of 
Ranks 
Mann-
Whitney U 
Sig. 
Verified schools  
I am able to 
recognize violent 
behaviour of my 
students 
55 32.23 967.00  
398.000 
 
.419 Unverified schools 55 28.77 863.00 
Total 110   
Verified schools I know how I 
should act in the 
situation where a 
student acts 
violently towards 
me 
55 35.13 1054.00  
311.000 
 
.032 Unverified schools 55 25.87 776.00 
Total 110   
Verified schools I know how I 
should act in the 
situation where a 
student is acting 
violently towards 
another student 
55 34.35 1030.50  
334.500 
 
.078 Unverified schools 55 26.65 799.50 
Total 110   
Verified schools The measures I 
take in the 
situation when a 
student is acting 
violently are 
successful  
55 32.83 985.00  
380.000 
 
.279 Unverified schools 55 28.17 845.00 
Total 110   
Concerning the self-estimation of personal competence of teachers to solve the problems of violence in schools, 
we were shown a statistically significant difference in favour of verified schools only when considering the 
competency in the situations where the student is acting violently towards the teacher, that is- to themselves. There 
are no other statistically significant differences related to the self-estimation of teachers’ competence in any other 
situation.  
592   Bisera Jevtic et al. /  Procedia - Social and Behavioral Sciences  141 ( 2014 )  587 – 596 
The variable vocational training of teachers from the NITI scale was submitted to a variance analysis (ANOVA) 
so as to affirm differences between these categories. The variance analysis for the difference of arithmetic averages 
shows that there is a statistically significant difference in the teachers’ wish to train themselves in the sphere of 
solving conflict situations which cause violence. This data tells us that we cannot accept the set hypothesis that says 
that there is no difference between teachers when it comes to their wish to learn of the possibilities to solve 
conflicts. 
The assumption that the School without violence project was primarily focused on activities which bring about a 
lessened degree of violence in schools, but with a greater accent being put on the education of students, developing 
tolerance and pro-social traits, has also contributed to that, that the teachers’ engagement was primarily focused on 
students, and less on bettering their competence to solve the problem of violence.  
The manifold crossings of variables encompassed with this research have given useful pedagogical discoveries. The 
first crossing that arises is to answer the question of what is primary to our teachers when they point out the problem 
of violence. We get this by factorizing all of the subtests that the teachers answered to in two instruments they had in 
front of them. Subtests (about 16) were submitted to the Varimax rotation where the number of factors wasn’t set 
beforehand. After the rotation, three factors were extracted which indicatively speak of our teachers’ attitude to the 
violence phenomenon. The first factor concerns the self-efficacy of the teachers. The second factor has three 
variables: attitudes on violence, vocational training of teachers, and we can call it commitment to personal 
competence. The third factor has only two components: hindering factors and collective participation in violence. As 
we can see, hindering factors have a negative sign, which means that teachers see them as more of a challenge than a 
hindrance. 
In further analysis of the research results we have also considered if there were any statistically significant 
differences in the students’ expression of violence towards teachers in unverified and verified schools which were a 
part of the network of the School without violence program. The examination of the significance of the differences 
was conducted by using the X2 test. The calculated X2 for the answers that the students gave shows that there is no 
statistically significant difference in expressing verbal and physical violence towards teachers between the students 
of schools which were or were not a part of the School without violence network. 
In Table 2 we have shown how the students see the commonness of certain forms of violent behaviour of 
students towards teachers. 
Even though there were no statistically significant differences between verified and unverified schools in the 
matter of expressing the given forms of violence, we can easily conclude that the degree of verbal violence towards 
teachers is high in both schools, while the percentage of physical attacks on teachers is quite lower, but not 
insignificant, because 3,3% of students from verified schools claim to be witness to everyday physical violence 
towards teachers. In uncontrolled schools 4,4% of students say that they are witnesses to physical violence towards 
teachers that happened a few times, and 4,4% to violence that happened at least once or twice. 
Based on the enclosed data, we can conclude that almost half of the students (43,3%) are witness to their peers’ 
aggression towards the teachers and every tenth elementary school pupil (9,5%) is witness to physical attacks on 
teachers. Results acquired in this way do not differ significantly from the ones acquired in 2008 in the research 
conducted by the Forum of Belgrade elementary schools in Serbia. Namely, only a fourth of the teachers stated that 
in their work so far they hadn’t experienced any form of violence. “Violence from students was experienced by 39% 
of the teachers, and the same number has experienced violence from their parents, and 16% of them experienced 
violence from their colleagues. It was mostly verbal violence, but 8% of them were exposed to physical violence and 
25% of them to direct threats” (Popadic, 2009, 106). Therefore, expressing violence towards teachers is also an 
unavoidable sequence which must be adequately considered in the context of school violence.   
 
  
Table 2. Violence of students towards teachers in verified and unverified schools 
 
Type of school 
 
Forms of 
violence 
 
Has 
never 
happene
d 
 
Happene
d once or 
twice 
 
Happene
d a few 
times 
 
Happens 
almost 
every day 
 
 
Total 
 
 
X 2 
 
 
 
Sig. 
Verified 
schools 
 
 
 
57 
 
21 
 
8 
 
4 
 
90 
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Expressing 
psychologi
cal violence 
towards the 
teacher 
 
63.3% 23.3% 8.9% 4.4% 100.0%  
.174 
 
.131  
Unverified 
schools 
 
45 
 
24 
 
18 
 
3 
 
90 
50.0% 26.7% 20.0% 3.3% 100.0% 
 
Total 
 
102 
 
45 
 
26 
 
7 
 
180 
56.7% 25.0% 14.4% 3.9% 100.0% 
Verified 
schools 
 
 
Expressing 
physical 
violence 
towards the 
teacher 
 
 
81 
 
6 
 
0 
 
3 
 
90 
 
 
 
.201 
 
 
 
.061 
90.0% 6.7% .0% 3.3% 100.0% 
 
Unverified 
schools 
 
82 
 
4 
 
4 
 
0 
 
90 
91.1% 4.4% 4.4% .0% 100.0% 
 
Total 
 
163 
 
10 
 
4 
 
3 
 
180 
90.6% 5.6% 2.2% 1.7% 100.0% 
 
Peer violence is not the only form of violence in schools. Teachers are also a part of the “culture of violence” in 
schools, especially as equal participants in verbal violence. How much are the teachers really a part of the problem 
in connection to violent behaviour, is shown in the answers of students in Table 3. Results show that there is no 
difference in percentage of students in expressing violence of teachers towards students. Concerning verbal violence 
of teachers towards students there is no difference between verified and unverified schools, but if we look at the 
total results we can easily conclude that in the last three months from the day of examination, a bit less than 20% of 
the students from both groups of schools have experienced verbal violence from teachers. Concerning the expression 
of physical violence, a bit less than 10 percent of students were exposed to this form of violence from their teachers. 
Table 3. Violent behavior of teachers towards students in verified and unverified schools 
 
Type of 
school 
 
Forms of 
violence 
 
Has never 
happened 
 
Happened 
once or 
twice 
 
Happened 
a few 
times 
 
Happens 
almost 
every day 
 
 
Total 
 
 
X 2 
 
 
 
Sig. 
Verified 
schools 
Nastavnik me 
je nazvao 
pogrdnim 
imenom, 
ismevao 
73 12 4 1 90 
.095 .675 
81.1% 13.3% 4.4% 1.1% 100.0% 
Unverified 
schools 
73 9 5 3 90 
81.1% 10.0% 5.6% 3.3% 100.0% 
Total 146 21 9 4 180 
81.1% 11.7% 5.0% 2.2% 100.0% 
Verified 
schools 
 
Nastavnik me 
je 
udario,vukao 
za za uvo, 
čupao za kosu 
80 5 0 5 90 
.201 .058 
88.9% 5.6% .0% 5.6% 100.0% 
Unverified 
schools 
85 3 2 0 90 
94.4% 3.3% 2.2% .0% 100,0% 
Total 165 8 2 5 180 
91.7% 4.4% 1.1% 2.8% 100.0% 
Verified 
schools 
 
Nastavnik mi 
je pretio i 
zastrašivao 
me 
81 7 0 2 90 
.105 .558 
90.0% 7.8% .0% 2.2% 100.0% 
Unverified 
schools 
80 6 2 2 90 
88.9% 6.7% 2.2% 2.2% 100.0% 
Total 161 13 2 4 180 
89.4% 7.2% 1.1% 2.2% 100.0% 
Namely, even though there are no differences in expressing violence of teachers towards students, the data 
shows that, still, a smaller percentage of students was exposed to some form of violence from their teachers once or 
it happened every day. In that case, the prevention of violence becomes significantly difficult because, teachers 
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should be the ones to carry out the activities in school- to lower the degree of violence, for positive promotions of 
non-violence and giving positive examples of pro-social behaviour. 
The results we have acquired are almost coexistent with the results enclosed in the Special protocol for the 
protection of children and students from molesting and neglecting in educational institutions in Serbia, and acquired 
in a more thorough research within the School without violence program. According to this research, 24% of the 
students stated that the teachers were verbally violent towards them, and 17% that the teacher had, at least once in 
the last three months, hit them, pulled their hair, ear and alike, and 8% of the students that one of the teachers had 
threatened them. 
 
4. Conclusion 
 
 This work endeavoured to research the problem of violence in schools. Manifestations of violence, exposure, and 
the commonness of expressing of violent behaviour of teachers and students were examined. Through the 
longitudinal cut, we have reviewed the presence of violence in schools today compared to the earlier period, by 
examining the opinions of teachers on the current problem of violence in schools where they work. The basic 
structure of the statistical analysis is built on the comparison of the frequencies of assessments of teachers and 
students in verified schools compared to the teachers and students in unverified schools, on a certain problem, that 
is, the problem of violence in schools. The information which is not encouraging to the sample in whole is that the 
self-estimation of the competence of teachers is below expected, for example, the ability to recognize violent 
behaviour of students, to adequately react to peer violence, as well as the measures and activities that teachers 
undertake in the prevention of violent behaviour. The teachers of controlled schools are not ahead in competence to 
solve the problem of violence in schools. The advantage, that is, the sequence where they point out their competence 
might be, in part, a consequence of teaching experience and working with students, and in part, a result of 
participating in the educational classes of the School without violence program. We have tried to affirm the role of 
teachers from the aspect of victim and the abuser. Considering that, in the sequence of students expressing violence 
towards teachers, statistically significant difference in verified and unverified schools was not acquired, the 
assumption which we started out from, was not confirmed. The results have shown that the students of verified and 
unverified schools do not differ in expressing verbal and physical violence towards teachers. Verbal violence 
towards teachers has a high manifestation degree, which is supported by the data which shows that more than half of 
the students claim that they were witness to verbal violence of students towards teachers, which also confirms the 
fact that the victims of school violence are not only students, but they could also be teachers themselves. In relation 
to the results, we can also speak of the presence of physical violence towards teachers, which manifests in very 
small percentage in students from both school groups, which can, of course, be a sort of a predicator in the 
development of violence in schools and in crushing the authority of teachers. According to the students’ statements, 
the presence of violence in schools is a serious problem to the functioning of the school and the teaching process, 
but in the same time, to conducting preventive activities which focus on lessening the amount of violent behaviour. 
We get the impression that in the actual cut of the received data, teachers have no adequate mechanisms, but also no 
personal competence to deal with the occurrence which is not only a consequence of the functioning and the 
organization of the school itself and the educational system, but also of the synergy of wider social influences 
through family, peer group, media influence, economy crisis etc. The important information of the research is about 
reviewing the role of teachers from the aspect of the abuser and the victim of violent behaviour. Even though there 
are no statistically significant differences between controlled and uncontrolled schools concerning the physical and 
verbal violence of students towards teachers, we can easily conclude that an amount of verbal violence is expressed 
in both groups of schools. The percentage of physical attacks on teachers is quite lower, but not insignificant. 
How much the teachers actually are a part of the problem in relation to violent behaviour towards students is 
proved by a not small number of students who confess they are victims of verbal forms of violence from their 
teachers. If we also classify as victims of teachers’ violence, those students who claim that, in the last three months, 
they have at least once experienced that their teacher should call them names, make fun of them, threaten them, hit 
them, pull their ear or their hair, we can see that it is not a small number of students that were exposed to violent 
behaviour of their teachers. The most common form of violence is verbal violence, and that is more present with 
boys than with girls, though it is true that girls tend to use verbal violence more than any other form of violence. In 
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this research we have endeavoured to see if there were more boys or more girls as perpetrators of different forms of 
violence. We started off from the assumption that boys are more prone to physical violence than girls, while girls are 
more prone to psychological and social violence than boys. It is evident that, when it is the matter of insulting 
students in an ugly manner, most students chose that in most cases it was boys who were the perpetrators. The 
difference in answers failed to arise in the matters of: hitting or pushing students, making other students not to 
socialize with certain students, touching in a way that does not feel comfortable for other students, sending messages 
with inappropriate contents via messages or Facebook.  
We can say that the electronic media, the internet and the cell phone, are an important instrument of 
communication among children and young ones. Except as a means of entertainment, they have a positive socially 
educational role in the development of children and adolescents. The development of technology enables availability 
of a great amount of a various educational content. Communicational technologies are used within the family more 
and more with the goal to maintain and widen family relationships, they allow an easier and a regular 
communication with family and the peer group which can contribute to a stronger feeling of security and 
connection. However, while admitting to a potentially positive contribution of electronic media, it is important to 
point out the potential and real risk that their using can represent. The internet and the cell phone represent a channel 
for a newer form of violence among children- electronic violence (cyber bullying). Violence via cell phone means 
any sort of message which can make a person feel uncomfortable, or that is a way to threaten that person. Today, we 
are witnesses to a sudden development of different, primarily electronic media which can reach up to any place on 
Earth and at any time. Children today start to use the internet at earlier ages. Nowadays, internet as a medium shapes 
opinions and attitudes of people in the society. The virtual world which is offered to us by the internet is becoming 
more and more alluring and appealing than the everyday life that we are faced with, and with this it distances 
individuals from the real world. To children, but also to the adults, the internet becomes a passion which is 
sometimes hard to control. New communicational and informational technologies, with their quickened 
development, have started to repress classical media and their forms of presentation. They reach into every sphere of 
the social and private life. Intertwine of the internet and the culture is visible in everyday patterns of behaviour, 
thinking and acting. Bullying creates an additional feeling of insecurity, a fear and avoiding of going to school, 
psychosomatic symptoms, and a greater tendency towards depression in adult ages has been proven. The children 
who are exposed to violence are often physically hurt, become cowardly, they do not want to go to school, learn 
less, they’re sad, not in the mood for socializing, and sometimes they too become violent. If this kind of state lasts 
for longer periods of time, and if the child does not get help, it can forever mark the personality of the child 
experiencing violence. It can become a timid and unhappy adult person or it too can start acting violently. 
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